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CareTech’s children’s education services provide a safe and stimulating learning 

environment in which young people are always offered a fresh start, and 

empowered to achieve and fulfil their unique potential 
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Description and Ethos of Branas School 

 

OUR CULTURE AND ETHOS 
 

We are committed to providing a nurturing, safe and vibrant learning environment that 
fosters a love of learning and enables every student to become the best they can be. 
Respectful and supportive relationships are at the heart of all that we do: we value every 
member of the school community equally. We recognise that our pupils bring different 
experiences, interests and strengths, and we understand these will influence the way they 
learn. Therefore, we take a child-centred approach to education that recognises and responds 
to individual need. We celebrate effort and achievements and set high expectations. We are 
here to help our Learners learn the skills they need to become successful, motivated and 
resilient young adults who are fully equipped to make a positive contribution to society.   
 
Branas Isaf operates an integrated model of care, education and therapy underpinned by the 
Good Lives Model. The school exists to improve the quality of life of our pupils both now and 
in their future. We specialise in supporting the Good Lives Model as a framework to offender 
rehabilitation, and as an underpinning therapeutic model across both care and education for 
the development of pupils.  
 
The Good Lives Model (GLM) is grounded in the ethical concept of human dignity and 
universal human rights, and as such, it has a strong emphasis on human agency.  That is, the 
GLM is concerned with individuals’ ability to formulate and select goals, construct plans, and 
to act freely in the implementation of these plans.  A closely related assumption is the basic 
premise that offenders, like all humans, value certain states of mind, personal characteristics, 
and experiences, which are defined in the GLM as primary goods.   
 
 

OUR SCHOOL 
 

Branas School is an Independent School operating within the Branas Isaf Company, a 
subsidiary of CareTech Community Services Ltd., who are the proprietors.  

The school provides specialist education to boys aged 11 to 18 years with social, emotional 
and mental health (SEMH) needs, and who are Looked after Children. 

 

OUR PUPILS 
 
All young people in Branas School have a history of harmful behaviours and social, emotional 
and mental health needs often accompanied by a range of additional learning needs.   
 
Most of the pupils have had interrupted histories in education and care.  There are a wide 
variety of attainments on admission.  All have fragile self-esteem and demonstrate difficulties 
with authority and a lack of trust in adults. Many have experienced loss and trauma, leading 
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to attachment difficulties. As a result, many experience difficulties in forming and maintaining 
appropriate, positive relationships with others and have a limited ability to work 
cooperatively. 
 
Pupils are: 

• aged 11 to 18; 

• boys only; 

• placed within the residential setting of Branas Isaf; 

• residents from placing authorities throughout the United Kingdom; 

• all present a range of harmful behaviours; 

• most are in receipt of an EHC plan or a Statement of SEN. 
 

THE VISION  
 

BELIEVE, EMPOWER, ACHIEVE, ASPIRE 
 

BELIEVE IN OUR TEAM AND IN OUR LEARNERS 

EMPOWER OUR LEARNERS TO BELIEVE IN THEMSELVES AND THEIR PERSONAL JOURNEY 

NURTURE OUR LEARNERS TO ACHIEVE 

AND ASPIRE TO BE THE BEST THEY CAN BE. 

 

The school moto is at the heart of everything we do at Branas School -  

 

 

“Community with learning, is a community with heart” 

“Cymuned a’i chynefin, sy’n chymuned â chalon” 

 
This vision drives everything we do and will be achieved through: 
 

• A rich, deep and personalised education designed to meet the needs of each pupil; 

• A pupil centred, skills focused curriculum that is relevant to the 21st century and 
inclusive of all; 

• Encouraging all members of the school community to strive beyond expectations and 
develop a lifelong love of learning; 

• Offering a broad range of learning experiences within a curriculum that values 
academic attainment as well as social, moral, spiritual and cultural aspects of 
education; 

• Providing personalised careers education and guidance, with aspirational next steps 
planning, preparing pupils for their future; 

• Recognising that time is precious; working quickly to turn around pupils’ attitudes 
towards education so they enjoy their time at school and make the most of the 
opportunities on offer; 
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• Working collaboratively with our professional partners to support the needs of each 
individual pupil. 

Pupils will: 
1. Be challenged to engage in learning and achieve meaningful qualifications that will 

enable them to take their next steps in education, employment or training; 
2. Develop into healthy, resilient and confident individuals who are ready to lead fulfilling 

lives as valued members of society; 
3. Create, nurture and maintain healthy positive relationships with others; 
4. Experience success, whatever form it takes; 
5. Become enterprising, creative contributors ready to play a full part in life and work; 
6. Celebrate diversity and develop into ethical, informed young people who are ready to 

be citizens of the world. 
 

OUR MISSION  
 
Our mission statement is: 
 

 
We provide a safe and inclusive learning environment that nurtures mutual respect and 

encourages reflection so that our pupils develop the knowledge skills and confidence to 

enable them to achieve their potential in all aspects of their lives. 

 

  
 

OUR VALUES AND AIMS 
 
Our values are: 

• Aspiration : We encourage each other to be the best we can be 

• Curiosity: We never stop learning and wondering about the world 

• Independence: We think for ourselves and determine our own future 

• Innovation: We look for new and creative solutions to problems 

• Reflection: We learn from our experiences 

• Tolerance: We value difference and respect other people’s opinions 

• Trust: We believe in the honesty and reliability of others 
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Our Aims:  

• All pupils will undergo a 2-week induction period where we look to initial assess and diagnose 
learners within core subjects areas and look to support a transition timetable to reintegrate 
learners successfully back into education 

• Within the first 6-weeks all pupils will undergo in depth assessments in order for us to fully 
understand them and their needs for effective learning; 

• Everyone in Branas Isaf supports and challenges pupils to invest in education as a priority for a 
successful placement; 

• All pupils are supported and challenged to achieve at least 95% attendance in school; 

• All pupils are supported and challenged to engage in creative learning experiences appropriate 
to their needs, and supported by an accurate individual learning plan; 

• All pupils are supported and challenged to achieve nationally recognised academic awards in 
core subjects; 

• All pupils are supported and challenged to achieve accreditation in a wide range of subject 
areas ; 

• All pupils are supported and challenged to become independent learners; 

• All pupils learn how to keep themselves safe, and build positive relationships with those 
around them; 

• All pupils are enabled to take part in decisions that shape their lives, the school and the 
community in which they live; 

• All pupils are supported to demonstrate the behaviours needed to stretch themselves and 
cope with the challenges of learning; 

• All pupils are enabled to attend and participate in regular therapy sessions; 

• All pupils learn strategies to manage their feelings and know where to go for help when things 
are difficult; 

• All pupils will have the opportunity to participate in work experience and work-related 
learning opportunities; 

• All our pupils learn the skills to interpret data and apply mathematical concepts;  

• All our pupils learn the skills to use digital technologies creatively and safely in preparation for 
the world in which they will live; 

• All pupils are supported and challenged to lead healthy, active lifestyles and be prepared to 
make a positive contribution to society as adults. 
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Introduction 

This policy is made available to parents, carers, staff and pupils from the Establishment office and 
website. 

This document is a statement of aims, principles and strategies for Marking at Branas School. The 
purpose of this policy is to ensure a consistent approach throughout the whole Establishment. The 
marking policy was developed and agreed by the whole staff.  

The implementation of the policy is the responsibility of the Headteacher in conjunction with 
colleagues.  

 

Aims 

To establish a broad, consistent approach to the way learner’s work is marked, so that pupils feel 
valued and have a clear understanding of how well they are doing. Marking will help pupils to improve 
their work and will inform teacher planning and monitoring. 

We aim to:- 

• assess children’s work in a positive manner reflecting the ethos of the Establishment with Individuals 
present as far as possible; 

• mark written work regularly and return or give feedback quickly; 

• mark work consistently in ways which highlight strengths and shortcomings, using approaches which are 
understood by Individuals and parents using the approach of ‘What Went Well, Even Better If and Action 
Points.’ Spellings and Grammar will be supported also through this; 

• provide helpful and constructive feedback to Individuals so that their needs are identified and, where 
appropriate, discuss with them what they find difficult; 

• recognise achievements giving encouragement and building confidence; 

• focus on particular aspects of work at different times rather than correcting every mistake which is 
disheartening. Individuals will need to understand what aspects of their work will be the focus of marking 
linked with the learning intention; 

• comment specifically on the next step for learning at the end of each piece of work and where 
appropriate in other curriculum areas. The aim should be to summarise achievement and to set a further 
target which will link to the learning objective; 

• make links to previous work where possible; 

• provide a basis both for summative and for formative assessment;  

• when giving a grade or mark, Individuals should clearly understand what this means; 

• encourage Individuals to proof-read and check each piece of work, checking for errors such as repeated 
words, omissions, mistakes in tense, spelling and punctuation or errors of calculation; 

• plan for and give Individuals time to respond to marking by editing a section of work, make amendments 
or extend a piece of work; 

• assure Individuals that we value their work, and to motivate them;  

• assess each individual’s work, to identify problems and to help us to plan for the future;  

• communicate regularly with Individuals about their individual progress; 

• inform the next step in an Individual’s learning review; 

• assist Individuals by setting clear targets to focus on aspects of their work which need further 
development; 

• motivate Individuals to further effort by praising or celebrating current achievements and raising self-
esteem; 
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• use marking to provide teachers with feedback of how well the Individuals have understood the current 
work, so as to assist in forward planning;  

• enable the teacher to make judgements about pupils’ attainments particularly relating to teacher 
assessments; 

• inform individual, class and whole Establishment assessment and planning; 

• promote high quality work; 

• develop clarity of purpose; 

• evaluate quality of teaching and learning; 

• encourage reflection and self-improvement. 

 

Principles 

“Assessment for learning (AfL) is the process of seeking and interpreting evidence for use by students 
and their teachers, to decide where students are in their learning, where they need to go and how 
best to get there.” J. Rowe, 2007. Marking and feedback in our Establishment will be consistent with 
the principles of Assessment for Learning (AfL), being: 

• Focused on pupil learning 

• Based on shared learning objectives 

• Periodically and selectively given 

• Positive in tone and accessible by all pupils 

• Supportive of achievement in all its forms 

• Helping pupils to improve their work 

• Promoting learner confidence 

• Including opportunities to develop peer and self-assessment skills 

• Informing future planning and thereby support individual ‘target getting’ 

Strategies 

To plan for good learning teachers need to be aware of areas of weakness in pupil learning, as well as 
what pupils already know and understand. The identification of curricular targets and base lining 
supports this. 

Curricular targets – identified from a range of sources, curriculum targets identify typical areas of 
weakness in pupils’ learning, and become a focus for improvement. 

Base lining – at the start of a new unit of work teachers should ascertain what pupils specifically 
already know and understand. Together this knowledge it will inform the identification of curricular 
targets objectives for whole year groups, classes, sets or even individuals, and more specifically the 
planning of learning objectives and learning outcomes by teachers. To support learning pupils need to 
know in advance what they are learning, what they will be expected to do and how their work will be 
marked. The use of learning objectives/outcomes and the sharing of success criteria support this. 

Learning objectives – broad learning objectives will be shared with pupils. These will focus on the 
learning e.g., on what pupils “will know” and “be able to do …” by the end of the learning process. 
They will be expressed in such a way that they are accessible to all and could (for instance) be summed 
up as “We are learning to…” (WALT). 



“Community with learning, is a community with heart”                        “Cymuned a’i chynefin, sy’n chymuned â chalon” 

8 
 

 

Learning outcomes – will also be shared. These will focus on what the pupils will be doing, making or 
producing, this might usefully be summed up as “What I am looking for… “(WILF).Objectives and 
outcomes may also be combined e.g. “We are learning to….. by……”.  

1.1. Success criteria – the marking criteria against which different pieces of work will be marked should be 
shared e.g. in support of peer/self-assessment, milestone pieces of work and end of unit assessment. 

1.2. These criteria may be generated in conjunction with the pupils or by the teacher as appropriate. 

1.3. Modelling – before starting a task, pupils find it helpful to see what a finished product/piece of work 
might look like. It can generate discussion about what makes a good piece of work and how examples 
might be improved 

1.4. Marking and feedback should: 

• Focus on ‘What Went Well and Even Better If..’ (WWW/EBI), ensuring feedback is given on how to 
improve work to help the learner develop further; 

• be manageable for the teaching team and accessible to the Individuals; 

• relate to the learning intention; 

• involve the teaching team working with the Individuals; 

• give recognition and praise for achievement and clear strategies for improvement; 

• allow specific time for Individuals to read, reflect and respond to marking where appropriate; 

• respond to individual learning needs taking opportunities to mark face-to-face where appropriate; 

• inform future planning; 

• ultimately be seen by Individuals as a positive approach to improving their learning; 

• provide clear feedback to pupils about the strengths and weaknesses in their work and the next steps 
they need to take; 

• provide a record of pupil’s progress; 

• encourage pupils to strive to improve by giving help, encouragement and constructive comments; 

• direct pupils to what they need to do to improve their work; 

• help parents/ carers understand strengths and weaknesses in their Individuals’ work. 

1.5. The degree of maturity and ability of the Individual will affect the form and nature of marking. We 
mark not only to correct errors but also to celebrate successes and point a way forward. It is especially 
important that we have a consistent approach to how we mark Individuals’ work throughout the 
Establishment. 

1.6. Marking may be done by: 

• teacher alone; 

• teacher alongside Individual; 

• Individual alone; 

• other Individuals; 

• whole class review. 

 

Guidelines for Marking 

Where a member of the teaching team other than the class teacher has been involved in the 
Individual’s learning, the work should be initialled and commented on where appropriate. 
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Symbols used for correcting work are consistent throughout the Establishment. Please refer to 
Appendix 2 for an overview of these. 

All pupils’ work should be collected in regularly and marked within one week. However, in some cases, 
notably ongoing projects or independent enquiry work, weekly marking may be verbal with written 
marking at the culmination of the task.  

Not all mistakes will be corrected. These may be subject specific, as outlined in individual 
departmental policies (see Appendix 1). Corrections within a piece of work should be neat and legible. 
Remarks should be in the margin, with final comments at the end of the piece.  

If a mark, level or grade is included as part of the marking to be shared with the pupil, they must have 
a clear understanding of what it implies.  

Time should be allowed for pupils to read comments and scores. They should have time to discuss the 
feedback when the work is returned.  

The work of pupils with Specific Learning Difficulties should be marked in accordance with their IEP. 
There should be some indication of the amount of support given.  

Work should be treated with respect. When many errors are made, marking should be selective or 
dealt with through discussion. Harsh criticism should be avoided. Requests for further action should be 
followed up within one week.  

Learning milestones – not all marking can or should be marked in detail. Within each unit of work the 
Establishment will identify a finite number of key pieces of work for more in depth, quality marking. A 
minimum of six such pieces will be identified by foundation subjects over the course of a year, though 
core subjects would probably need to identify additional opportunities for quality marking to take 
place. 

These pieces of work will focus on the assessment of progress in relation to specific learning objectives 
or if required curricular target/s. 

Success criteria will be shared with pupils and at the end of the marking process it should be clear to 
the pupil “what they have done well” and “what they need to do to improve” - ‘WWW/EBI.’ 

Comments will be positive and subject specific. Linking words such as BUT are best avoided. “Even 
better if…” (EBI), is a more helpful way of focusing teacher and pupil feedback.  

Light touch/“tick and flick” marking – in order to support the giving of quality feedback at key points in 
the learning process, other work should be marked in less detail. Light touch marking will develop the 
skills of peer and self-assessment, and will stand along-side whole class and teacher led marking of 
more closed tasks, class notes and exercises. Teachers will acknowledge such work variously through 
oral feedback as well as the use of an effort grade, ticks, simple marks (10/10), stickers, initials, and/or 
brief attainment based comments. Formative marking – both the marking of milestone pieces and 
light touch marking are examples of formative marking. They inform the teacher and pupil of learning 
progress, identify the next steps and how they can best be taken. It informs teacher planning. This 
type of work/marking is distinct from end of unit assessments which are summative, judging pupil 
attainment and therefore progress made at a given point in time. 

Comments: These should be positive, highlighting the Individual’s strengths. Comments should include 
advice on how to improve and targets may be set. They serve as a record for the Individual, teacher 
and parent (and outside agencies such as an Ed Psych. if needed).  
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Oral responses to Individuals’ work 

It is important for all Individuals to have oral feedback from a member of the teaching team from time 
to time. This dialogue should focus upon successes, areas for development and to set targets for 
future learning. This would be particularly appropriate within the performing arts areas (see subject 
specific marking and feedback guidance in appendix). 

Summative Feedback / marking 

This is associated with closed tasks or exercises where the answer is either right or wrong. The 
Individuals, as a class or in groups, can also mark this. (See relevant appendix on Subject specific 
marking and feedback for further information). 

Formative feedback marking 

Not all pieces of work can be quality marked. Teachers need to decide whether work will simply be 
acknowledged or given detailed attention. Acknowledgement should always relate to the learning 
intention. 

Making our marking effective 

When we return work to older Individuals we will give them a short time (two-three minutes) to read 
our comments and think about the targets they need to work towards. 

How we involve Individuals 

It will be apparent from the section above that we are involving Individuals. We do this best by sharing 
the criteria for the marking with them. This is done in several ways: 

Individuals will have set targets in English and Mathematics and for all vocational subjects termly, 
these are reviewed with the individual every half term. These are recorded in the front of exercise 
books. 

By inviting Individuals to think of what it is they have to do in order to succeed (Thomas, when you 
have finished the writing, how will you know if it is good? What will you be looking for?) 

Fluent writers can write their own learning targets in their book. 

Attainment – Grades aren’t always necessary. They can for example be meaningless given the 
size/nature of the task, and distract from improvement comments. Grades can undermine confidence 
in some pupils and result in complacency for others. However, it is still important for teachers, parents 
and pupils to know periodically how well the learning is going and what still need to be done. Pupils 
need to be clear about what they need to do to progress from one level/grade to the next, and equally 
should be clear about the expected progress they should be making through the key stage. In order to 
support this process: 

• levels and grades should be ‘translated’ into pupil speak and shared with pupils. 

• key pieces of work or learning milestones, will be awarded an attainment grade expressed in terms of an 
interim KS level or grade. 

• at the end of a unit a formal assessment will take place and a KS level or grade will be awarded. 

Specific Learning Difficulties  

Individuals with specific learning difficulties in both English and Mathematics will have detailed 
individual education plans, which will be found on their Individual Learning Plan. (ILP) 
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How Individuals’ progress is reported to Parents/ Carers. 

It is important that we inform local authorities, carers and (as appropriate) parents of our strategies. 
We will do this by: 

• Information sent home to parents/ Carers every half term 

• By talking to parents/ Carers over time 

• By sharing work and tests with parents.  

• Writing reports at the end of each term for each Individual.  

Staff Roles 

Headteacher: 

To ensure marking is consistent throughout the Establishment. 

To ensure that the Marking Policy of the Establishment is being effectively implemented. 

Adequate resources and training are available for development. 

To monitor the quality of marking. 

To assess the quality of teaching, learning and assessment through marking. 

Deputy Headteacher and Assistant Head Teacher 

To lead a whole Establishment approach to marking and keep the Headteacher and parents well 
informed. 

To support the development of common standards throughout the Establishment for marking. 

To sample examples of marking throughout the Establishment and report findings to the management 
team and staff. 

To monitor and support teacher's marking and assessments of Individuals’ work throughout the key 
stage. 

Assist with auditing staff training needs within marking. 

Proprietor 

To approve, ratify and monitor the Marking policy. 

To ensure that they are well informed about standards in Marking. 

To be familiar with the types of information gained from marking and assessment. 

Subject Teacher/Co-ordinator 

To monitor the implementation of the marking policy. 

To use assessment date to monitor progress. 

To support colleagues with new ideas, resources and materials relevant to the policy.  

To monitor standards and to lead work sampling sessions where staff moderate marking across the 
Establishment. 
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To make recommendations for further improvement. 

Teachers: 

Develop an atmosphere in which Individuals are motivated to learn from mistakes and targets given 
from marking. 

Challenge and support all Individuals to do their best. 

Have a thorough and up-to-date knowledge of the marking policy for the Establishment. 

For marking to reflect individual Individuals’ needs. 

Keep comprehensive records of Individuals’ work. 

Use marking and assessment data to set targets and give Individuals clear and constructive feedback. 

Have the agreed marking symbols displayed in the classroom for Individuals, parents and supply 
teachers to refer to. 

To ensure that assessment information informs further curriculum planning.  

Race Equality and Equal Opportunities 

All Individuals have equal access to the curriculum regardless of their gender, disability or ability. We 
plan work that is differentiated for the performance of all groups and individuals and are committed 
to creating a positive climate that will enable everyone to work free from racial intimidation and 
harassment to achieve their potential. 
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Appendix 1: Marking Symbols 
• ✓= correct 

• x = incorrect 

• sp = spelling 

• p = punctuation 

• NP = new paragraph/ line needed 

• * = Positive comments – star 

•  • = Points to improve – bullet point 

• ^ = word or letter missing 

• O – a circle = what needs a CAPITAL or lower case letter 

• O – a circle = punctuation error or check punctuation 

• ? = I’m not sure what this means 

Please note that some teachers may have additional symbols which they share with their class at the 
start of the year.  
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	 ultimately be seen by Individuals as a positive approach to improving their learning;
	 provide clear feedback to pupils about the strengths and weaknesses in their work and the next steps they need to take;
	 provide a record of pupil’s progress;
	 encourage pupils to strive to improve by giving help, encouragement and constructive comments;
	 direct pupils to what they need to do to improve their work;
	 help parents/ carers understand strengths and weaknesses in their Individuals’ work.
	1.5. The degree of maturity and ability of the Individual will affect the form and nature of marking. We mark not only to correct errors but also to celebrate successes and point a way forward. It is especially important that we have a consistent appr...
	1.6. Marking may be done by:
	 teacher alone;
	 teacher alongside Individual;
	 Individual alone;
	 other Individuals;
	 whole class review.
	Where a member of the teaching team other than the class teacher has been involved in the Individual’s learning, the work should be initialled and commented on where appropriate.
	Symbols used for correcting work are consistent throughout the Establishment. Please refer to Appendix 2 for an overview of these.
	All pupils’ work should be collected in regularly and marked within one week. However, in some cases, notably ongoing projects or independent enquiry work, weekly marking may be verbal with written marking at the culmination of the task.
	Not all mistakes will be corrected. These may be subject specific, as outlined in individual departmental policies (see Appendix 1). Corrections within a piece of work should be neat and legible. Remarks should be in the margin, with final comments at...
	If a mark, level or grade is included as part of the marking to be shared with the pupil, they must have a clear understanding of what it implies.
	Time should be allowed for pupils to read comments and scores. They should have time to discuss the feedback when the work is returned.
	The work of pupils with Specific Learning Difficulties should be marked in accordance with their IEP. There should be some indication of the amount of support given.
	Work should be treated with respect. When many errors are made, marking should be selective or dealt with through discussion. Harsh criticism should be avoided. Requests for further action should be followed up within one week.
	Learning milestones – not all marking can or should be marked in detail. Within each unit of work the Establishment will identify a finite number of key pieces of work for more in depth, quality marking. A minimum of six such pieces will be identified...
	These pieces of work will focus on the assessment of progress in relation to specific learning objectives or if required curricular target/s.
	Success criteria will be shared with pupils and at the end of the marking process it should be clear to the pupil “what they have done well” and “what they need to do to improve” - ‘WWW/EBI.’
	Comments will be positive and subject specific. Linking words such as BUT are best avoided. “Even better if…” (EBI), is a more helpful way of focusing teacher and pupil feedback.
	Light touch/“tick and flick” marking – in order to support the giving of quality feedback at key points in the learning process, other work should be marked in less detail. Light touch marking will develop the skills of peer and self-assessment, and w...
	Comments: These should be positive, highlighting the Individual’s strengths. Comments should include advice on how to improve and targets may be set. They serve as a record for the Individual, teacher and parent (and outside agencies such as an Ed Psy...
	It is important for all Individuals to have oral feedback from a member of the teaching team from time to time. This dialogue should focus upon successes, areas for development and to set targets for future learning. This would be particularly appropr...
	This is associated with closed tasks or exercises where the answer is either right or wrong. The Individuals, as a class or in groups, can also mark this. (See relevant appendix on Subject specific marking and feedback for further information).
	Not all pieces of work can be quality marked. Teachers need to decide whether work will simply be acknowledged or given detailed attention. Acknowledgement should always relate to the learning intention.
	When we return work to older Individuals we will give them a short time (two-three minutes) to read our comments and think about the targets they need to work towards.
	It will be apparent from the section above that we are involving Individuals. We do this best by sharing the criteria for the marking with them. This is done in several ways:
	Individuals will have set targets in English and Mathematics and for all vocational subjects termly, these are reviewed with the individual every half term. These are recorded in the front of exercise books.
	By inviting Individuals to think of what it is they have to do in order to succeed (Thomas, when you have finished the writing, how will you know if it is good? What will you be looking for?)
	Fluent writers can write their own learning targets in their book.
	Attainment – Grades aren’t always necessary. They can for example be meaningless given the size/nature of the task, and distract from improvement comments. Grades can undermine confidence in some pupils and result in complacency for others. However, i...
	 levels and grades should be ‘translated’ into pupil speak and shared with pupils.
	 key pieces of work or learning milestones, will be awarded an attainment grade expressed in terms of an interim KS level or grade.
	 at the end of a unit a formal assessment will take place and a KS level or grade will be awarded.
	Individuals with specific learning difficulties in both English and Mathematics will have detailed individual education plans, which will be found on their Individual Learning Plan. (ILP)
	How Individuals’ progress is reported to Parents/ Carers.
	It is important that we inform local authorities, carers and (as appropriate) parents of our strategies. We will do this by:
	 Information sent home to parents/ Carers every half term
	 By talking to parents/ Carers over time
	 By sharing work and tests with parents.
	 Writing reports at the end of each term for each Individual.
	Staff Roles
	To ensure marking is consistent throughout the Establishment.
	To ensure that the Marking Policy of the Establishment is being effectively implemented.
	Adequate resources and training are available for development.
	To monitor the quality of marking.
	To assess the quality of teaching, learning and assessment through marking.
	To lead a whole Establishment approach to marking and keep the Headteacher and parents well informed.
	To support the development of common standards throughout the Establishment for marking.
	To sample examples of marking throughout the Establishment and report findings to the management team and staff.
	To monitor and support teacher's marking and assessments of Individuals’ work throughout the key stage.
	Assist with auditing staff training needs within marking.
	To approve, ratify and monitor the Marking policy.
	To ensure that they are well informed about standards in Marking.
	To be familiar with the types of information gained from marking and assessment.
	To monitor the implementation of the marking policy.
	To use assessment date to monitor progress.
	To support colleagues with new ideas, resources and materials relevant to the policy.
	To monitor standards and to lead work sampling sessions where staff moderate marking across the Establishment.
	To make recommendations for further improvement.
	Develop an atmosphere in which Individuals are motivated to learn from mistakes and targets given from marking.
	Challenge and support all Individuals to do their best.
	Have a thorough and up-to-date knowledge of the marking policy for the Establishment.
	For marking to reflect individual Individuals’ needs.
	Keep comprehensive records of Individuals’ work.
	Use marking and assessment data to set targets and give Individuals clear and constructive feedback.
	Have the agreed marking symbols displayed in the classroom for Individuals, parents and supply teachers to refer to.
	To ensure that assessment information informs further curriculum planning.
	Race Equality and Equal Opportunities
	All Individuals have equal access to the curriculum regardless of their gender, disability or ability. We plan work that is differentiated for the performance of all groups and individuals and are committed to creating a positive climate that will ena...
	Appendix 1: Marking Symbols
	 ✓= correct
	 x = incorrect
	 sp = spelling
	 p = punctuation
	 NP = new paragraph/ line needed
	 * = Positive comments – star
	  • = Points to improve – bullet point
	 ^ = word or letter missing
	 O – a circle = what needs a CAPITAL or lower case letter
	 O – a circle = punctuation error or check punctuation
	 ? = I’m not sure what this means
	Please note that some teachers may have additional symbols which they share with their class at the start of the year.

